	
	
	



Inclusion Strategy
Vision
Every student will achieve, belong and thrive—no exceptions.
Inclusion in our school is not a single initiative, but a whole culture—seen in our classrooms, felt in our relationships, and experienced by every student, every day.
We want all students to achieve, belong, and thrive in our school, including those who are disadvantaged, have SEND, or are most vulnerable.
Our strategy is built on five interconnected pillars:
· An ambitious curriculum with high-quality teaching
· Building belonging
· Enrichment for all
· Evidence-based targeted support
· Inclusive environment
These five pillars operate as a single, coherent model: high-quality teaching enables access to an ambitious curriculum; strong behaviour and belonging enable engagement; targeted support removes barriers; enrichment builds confidence and aspiration; and an inclusive environment ensures every student feels they belong.
1. An Ambitious Curriculum with High-Quality Teaching
Intent
We believe that all students, regardless of background, prior attainment, vulnerability or need, are entitled to an ambitious, knowledge-rich curriculum and high-quality teaching.
· Inclusion is achieved through access to powerful knowledge, not reduced expectations
· All students learn the same core content
· Support is provided through scaffolding, not simplification
All students have access to a broad and balanced curriculum; support is provided through scaffolding, modelling and responsive teaching rather than task differentiation.

Implementation
Key characteristics:
· Mastery of core knowledge and skills at KS3
· Clear explanations and modelling
· Chunked learning
· Guided practice before independence
· Frequent checking for understanding
· Explicit teaching of vocabulary
· Adaptive teaching as standard practice
· Teaching to the top through scaffolded support
Required Common Practice (RCP)
Required Common Practice defines the non-negotiable reasonable adjustments all staff must use to support identified students effectively in lessons. These are monitored termly by senior staff.
Snapshot Action Team 
Year heads meet with senior leaders to review students not on track as identified through a wide range of data measures e.g. academic progress, attendance, attitude to learning and behaviour
Impact
· Students, including those with SEND, disadvantage, and the most vulnerable successfully access ambitious curriculum content
· Gaps in attainment narrow over time
· Students can articulate their learning with confidence
2. Building Belonging
Intent
We create a calm, safe and inclusive environment where every student feels they belong, are known, valued, and supported to meet high expectations.
· High expectations for all students
· Knowing students as people
· Consistent in expectation, adaptive in support
· Behaviour recognised as communication
· Applying consistent routines
· Calm, respectful interactions
· Creating shared experiences
· Grouping that takes account of relationships
Implementation
Consistency and Clarity
· Clear routines across all classrooms
· Consistent use of rewards and sanctions
· Predictable systems understood by all
· Adaptions are fair and clear
High Expectations with Intelligent Flexibility
· Expectations are never lowered
· Support is adapted to help students meet expectations
Relational Practice
· Staff know students well
· Students feel seen and valued
· Tutor time prioritises connection
· Regular check-ins for vulnerable students
Classroom Practice
· Clear starts and ends to lessons
· Explicit routines while developing personal agency
· Calm, non-confrontational corrections
· Use non-verbal or private corrections where possible
Graduated Behaviour Response
· Universal: routines and expectations
· Targeted: mentoring, reports, interventions, parental involvement
· Specialist: individual plans, external support
Attendance
Attendance is a key indicator of belonging.
· Early intervention for absence
· Weekly monitoring across attendance, SEND and pastoral teams with senior leaders
· Focus on EBSA and re-engagement
Impact
· Calm and purposeful learning environment
· Reduced disruption and repeat incidents
· Improved attendance, particularly for vulnerable students
· Students report feeling safe and respected
3. Enrichment for All
Intent
Our Rising Stars of Rutland programme ensures all students access a rich, varied personal development entitlement.
Implementation
· Core enrichment entitlement for all KS3
· Extensive extra-curricular offer for all
· Trips, visits and leadership opportunities
· Planned across: 
· Nature and adventure
· Arts and culture
· Pathways to work and civic engagement
· Sport and life skills
Key principles:
· Participation for all
· Quality of delivery
· Student voice
· Staff expertise
· Access first
Participation is tracked to ensure vulnerable students are fully included.
Impact
· Increased participation across all groups including SEND, disadvantage and the most vulnerable
· Improved confidence, aspiration and social development
· Students develop broader life experiences beyond the classroom
4. Evidence-Based Targeted Support
Intent
We provide precise, evidence-informed support to remove barriers to learning without compromising curriculum access. More detail can be found in our information report and SEND policy at Casterton College - SEND
Principles
· Targeted support is precise, not generic
· Time-limited and evaluated
· Supplements high-quality teaching
Graduated Response
Assess → Plan → Do → Review
· Identify specific barriers
· Select evidence-informed strategies
· Deliver consistently
· Review impact and adapt
Implementation
Keep Students in the Mainstream
· Planned curriculum withdrawal to minimise impact
· Short, focused interventions
· Impact monitored
Evidence-Based Interventions
Aligned with EEF and research
Academic
· Literacy (reading, phonics, writing, spelling and vocabulary)
· Numeracy support
SEND
· Provision mapping
· Pupil Passports
· Required Common Practice (RCP)
· Speech and language specialist support
· Social communication and interaction support
· Support from ADHD Gold, ASC Outreach and other agencies
SEMH
· Mentoring
· Check-in systems
· Emotional regulation support
· In-house and external counselling
· Required Common Practice (RCP)
Attendance
· Targeted reintegration plans
· Multi-agency involvement
· Weekly senior team monitoring
Teaching Assistants
· Targeted classroom support
· Deliver structured interventions
· Promote independence
Leadership Systems
· SENCO is an Assistant Principal on Senior Team
· Regular review cycles
· Termly staff training on SEND
· Termly senior team SEND meeting
· RCP checks
Impact
· Reading ages and academic outcomes are ahead age expectations for similar students
· Attendance and behaviour are above similar schools
· Students remain connected to the curriculum
· Support is demonstrably effective
5. Creating an Inclusive Environment
Intent
We create a physically, socially and emotionally inclusive environment where every student feels safe, respected and able to thrive.
Implementation
Inclusion is Everyone’s Responsibility
· All staff trained to use the strategy
· Lived through daily practice
Visibility of Inclusion
· Ethos is ability isn’t fixed
· Representation across curriculum
· Inclusive language and displays e.g. current ability
Safe and Predictable Environment
· Clear routines
· Calm transitions
· Access to safe spaces
Respect and Relationships
· Staff model respect
· Clear expectations for student conduct
Inclusive Spaces
· Re-set programme
· Staff presence is relational not just supervisory
Regulation and Support
· Quiet zones for emotional regulation
· Structured, not avoidant
Student Voice
· Students help shape school development
· Feedback informs decisions
· Vulnerable groups represented on student council
Staff Culture and Voice
· Staff feel supported and included
· Staff feel heard and respected
· Common language for inclusion
· CPD prioritises inclusion
Parent Voice, Family and Community
· Strong parental engagement
· Co-produced support plans
· Links with local community
· Awareness of local barriers
Impact
· Students feel safe and included
· Strong relationships across the school
· High levels of engagement
· No group marginalised or invisible
Appendix 1: Most Vulnerable Students (MVS)
1. Identification
The DSL maintains a secure and regularly reviewed list of MVS.
Students may be identified through indicators including:
· Low attendance
· External agency involvement
· Social, emotional or medical need
· Risk of exclusion
· Significant trauma
· Low academic progress
2. Support
Support is personalised and may include:
· Pastoral and attendance plans
· Mentoring and check-ins
· External agency support
· Alternative provision
· Family engagement
3. Monitoring
· Weekly and termly review cycles
· RAG rating system (Red, Amber, Green)
· Provision mapping tracks support and impact
Leaders evaluate the impact of support and adapt provision accordingly.
Accountability and Review
This strategy is reviewed termly by senior leaders and annually by governors.
Impact is evaluated through:
· Progress and attainment data
· Behaviour and attendance trends
· Enrichment participation
· Student and parent voice
· Outcomes for SEND, disadvantaged and vulnerable students
Leaders are accountable for ensuring this strategy is implemented consistently and effectively across the school.

	
	
	



